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Chapter 4
Framing Critical Race Theory 
and Methodologies

Kenzo K. Sung and Natoya Coleman

Abstract  Critical Race Theory (CRT) is now a prominent framework for critical 
scholarship on race and racism in the field of education. Our goal is to introduce 
CRT as a formative theoretical and methodological framework for social justice and 
equity-minded educational researchers. The chapter is divided into three sections: 
(1) key terms and concepts, (2) broader history of CRT, and (3) critical race meth-
odologies in education. By tracing CRT’s trajectory in educational research and 
analyzing the significance of its legacy, we provide an alternative framework to 
analyze how racism is institutionalized through research-based or legalized “truths” 
that too often continue to perpetuate the oppression of minoritized communities. In 
doing so, we illuminate the significance of critical race analysis in educational 
research and the implications to reframe current discussions regarding the relation 
of research and the struggle for social justice.

In today’s “education can fix all” political climate, it is important for social justice 
and equity-minded researchers to critically reflect on how society functions and the 
role of schools within it. One theoretical framework that education scholars have 
substantively drawn from to both analyze and challenge existing social conditions 
regarding race and its intersections is critical race theory (CRT). Growing in influ-
ence over the past two decades, CRT is now a prominent framework for critical 
scholarship in the field of education among those studying the role of race and rac-
ism in educational policy, practice, and the relation between schooling and society.

Our goal is to introduce CRT as a formative theoretical and methodological 
framework for social justice and equity-minded educational researchers. This chap-
ter is divided into three sections: (1) key terms and concepts, (2) broader history of 
CRT, and (3) critical race methodologies in education. By tracing CRT’s trajectory 
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in educational research and analyzing the significance of its legacy, we provide an 
alternative framework to analyze how racism is institutionalized through 
research-based or legalized “truths” that too often continue to perpetuate the oppres-
sion of minoritized communities. In doing so, we illuminate the significance of 
critical race analysis in educational research and the implications to reframe current 
discussions regarding the relation of research and the struggle for social justice.

�What is Critical Race Theory?

As a theoretical and methodological framework, CRT has no canonical doctrines or 
methods. Rather, as Ladson-Billings (1998) explains, CRT research is unified by “two 
common interests: (1) understand white supremacy and subordination of people of 
Color; (2) change the bond that exists between law and racial power” (p. 14). Yet the 
range of critical and activist scholarship within the umbrella of critical race studies is 
anchored by what are commonly understood to be central tenets regarding the study 
of race and racism. Before outlining these central tenets of CRT scholarship, it is 
important to note some key definitions as connected to the overarching goal of CRT.

As critical race studies views knowledge as power, CRT is both an intellectual and 
political project that aims to illuminate and challenge racism simultaneously. Within 
this framework, the overarching purpose of CRT that is most often referenced is the 
eradication of racism as part of a larger goal of eliminating oppression in all its axes 
and forms (Matsuda, Lawrence, Delgado, & Crenshaw, 1993). Though there are mul-
tiple definitions for race among CRT researchers, all focus on the fact that race itself 
is socially constructed, rather than stemming from natural differences, in ways that are 
both historically specific and contested manners. As Omi and Winant (2015) state, 
“race is a concept that signifies and symbolizes social conflicts and interests by refer-
ring to different types of human bodies” that are characterized as distinct through vari-
ous contested racial projects they describe as the process of racialization (p. 111).

The fact that race is socially constructed does not mean that it does not have real 
effects in society. Rather, as Banks (1995) explains, race is “a human invention con-
structed by groups to differentiate themselves from other groups, to create ideas about 
the ‘Other,’ to formulate their identities and to defend the disproportionate distribu-
tion of rewards and opportunities within society” (p. 22). The real material and ideo-
logical effects of race’s social construction is key for critical race scholars. Likewise, 
racism can be characterized as a racial project that “creates or reproduces structures 
of domination based on racial significations and identities” (Omi & Winant, 2015, 
p. 128). In modern US society, White supremacy is the dominant racializing ideology 
that produced and legitimated various racial projects including Black slavery, Native 
American genocide, and segregation and anti-miscegenation laws separating and 
privileging those deemed “White” from “non-White.” Thus, CRT scholars like 
Solórzano, Allen, and Carroll (2002) often posit that in US society today racism is 
largely synonymous with the support and maintenance of White supremacy.

Drawing from these concepts of race and racism, there are a few central tenets 
that have broadly shaped CRT research from its nascent first years in the field of 
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education. In what is understood to be the foundational CRT article in education, 
Ladson-Billings and Tate (1995) argue for a CRT perspective in education based on 
three propositions: (1) race continues to be significant in the US; (2) US society is 
based on property rights rather than human rights; and (3) the intersection of race 
and property creates an analytical tool for understanding inequity. Ladson-Billings 
(1998) expands on this initial thesis by positing that there are four central tenets for 
CRT-based research: (1) race as normalized; (2) critique of liberalism; (3) interest 
convergence; and (4) use of storytelling and experiential knowledge. While it is 
beyond the scope of this chapter to fully develop each of these tenets, we offer a 
brief explanation for each below:

�Race as Normalized

CRT centers on the seeming permanence of race as a significant, institutionally 
embedded part of US society and institutions in such a way that people take the idea 
of race and racial difference to be normal or natural rather than socially constructed 
and contested. For example, when studying the school-to-prison pipeline, a CRT 
scholar would likely focus on why US schools normalize the racialized disparities 
in disciplinary rates rather than take as normalized fact that Black and Brown stu-
dents are “naturally” predisposed to behavioral issues (Fasching-Varner, Mitchell, 
Martin, & Bennett-Haron, 2014).

�Critique of Liberalism

CRT centers on critiquing the limits of liberalism privileging of value of liberal 
ideas of individual freedoms and rights as the primary tool to combat racism, and 
instead emphasizes the material relations embedded in racism, or what is referred to 
as “race realism” (Bell, 1992), including the relation of property and human rights 
in US law such as the valorization of whiteness as property (Harris, 1993). For 
example, when studying the Civil Rights Movement, a CRT scholar would likely 
focus on its contradictory history by addressing the material legacies of racism, 
rather than accepting the liberal narrative celebrating the triumph of enlightenment 
over the supposed irrational racism of Jim Crow (Crenshaw, 1988).

�Interest Convergence

CRT centers on race and racism as materially determined such that people of Color 
historically have made significant gains only to the extent that their interests aligned 
with White interests. For example, when studying the origins of the 1968 Bilingual 
Education Act, a CRT scholar would likely focus on how 1960s federal policymakers’ 
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interests aligned with Latinx activists such that policymakers gained more from redi-
recting activists more radical demands into educational reforms, rather than view the 
bill as a singular victory for Latinx activists or ability of liberal policymakers to sim-
ply recognize and do right (Sung, 2017).

�Storytelling and Experiential Knowledge

CRT centers on the importance of legitimating the voices and experiential knowl-
edge of people of Color that are too often minimized in traditional research through 
methods such as counter-storytelling. For example, when studying the history of 
Latinx student protest movements in Los Angeles, a CRT scholar would likely focus 
on developing analyses that center on how Latinx youth explain their own school 
experiences rather than statistical demographic data that too often lead to patholo-
gizing Latinx students by defining them through a deficit discourse (Solórzano & 
Delgado Bernal, 2001).

As an example of how CRT can be understood as an umbrella movement, another 
of the earliest major CRT scholars Solórzano (1997) offered what has now been 
regularly referenced as five key tenets of CRT as a theory and methodology: (1) the 
centrality and intersectionality of race and racism, (2) the challenge to dominant 
ideology, (3) the commitment to social justice, (4) the centrality of experiential 
knowledge, and (5) the utilization of interdisciplinary approaches. Clearly some of 
these tenets overlap with the four previously offered, including the centrality of race 
in modern society, the challenge to dominant ideology (which typically is under-
stood to be the ideology of liberalism in the academy, though this could obviously 
apply other mainstream ideologies such as conservatism, nativism, neoliberalism, 
etc.), and centrality of experiential knowledge. However, Solórzano also explicates 
three additional points in his list that CRT scholarship in education consistently 
references:

�Intersectionality

CRT centers on illuminating how marginalization and oppression often occur at the 
intersections among the social systems that fundamentally structure modern society 
such as racism, capitalism, heteropatriarchy, as well as expanded to nationalism, 
ethnocentrism, and ableism. For example, when studying disproportional inclusion 
practices for African American students, a CRT scholar would likely focus on the 
intersection of race, class, culture, and language with the assumptions made regard-
ing ability/disability, rather than assuming a student’s placement in special educa-
tion as the single unitary marker of importance separate from these other intersecting 
axes within which schools are structured and students are categorized (Zion & 
Blanchett, 2011).
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�Commitment to Social Justice

CRT centers on race research based on a social justice-based praxis that simultane-
ously aims to illuminate and actively challenge racism and intersecting axes of 
domination. For example, when studying the educational protests of Black and 
Brown communities in Chicago against choice of school openings that benefit urban 
gentrification, a CRT scholar would likely highlight their dual role as both a 
researcher and participant who actively stands in resistance to oppression as part of 
their scholarship, rather than seeing research as necessarily “objective” and decid-
ing to take a “neutral” position when studying manifestations of racism (Stovall, 
2016).

�Interdisciplinary Approaches

CRT centers on moving beyond artificial disciplinary boundaries or canon, and 
toward researching race by engaging in a multitude of schools of thought and tradi-
tions including those often marginalized from traditional academic spaces in the 
US. For example, when studying the community cultural wealth that minoritized 
youth of Color often draw from, a CRT scholar would likely examine culture 
through a range of disciplinary perspectives and schools of thought including Ethnic 
Studies, Women and Gender Studies, Marxism, Sociology, and Critical Legal 
Studies, rather than taking a single disciplinary lens in isolation as the best strategy 
to do the research (Yosso, 2005).

While the above list obviously does not cover the full range of key ideas and influ-
ences, it does offer the central tenets that are most commonly referenced across 
critical race research in the field of education along with one characteristic example 
of CRT-based scholarship that adhered to each tenet. Like any theoretical frame-
work, understanding the significance of CRT for social justice and equity-minded 
scholars studying race today requires taking stock in the origins of CRT and its 
expanding trajectory in the education field over the past two decades.

�Critical Race Theory’s History and Trajectory

Derrick Bell is widely recognized as a founding figure in CRT. Prior to his tenure at 
Harvard Law School, Bell was a civil rights lawyer with the National Association 
for the Advancement of Colored People (NAACP) where he worked under Thurgood 
Marshall at the height of the Civil Rights Movement. Pivotal to Bell’s early aca-
demic work during the 1970s was understanding why the early civil rights efforts 
like the Brown v. Board of Education (1954) US Supreme Court case succeeded 
during a conservative period best known for anti-communist McCarthyism, while 
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civil rights gains stalled in the 1970s after an unprecedented decade of legal suc-
cesses and broader social change. Among his seminal studies, Bell’s (1980) analysis 
of the decision via the thesis of interest convergence has become one of the leading 
frameworks within Brown historiography and, in doing so, helped create the new 
interdisciplinary subfield of CRT.

According to Bell, Brown occurred due to an interest convergence between Black 
communities struggling for racial justice and White elites concerned about Soviet 
propaganda regarding Jim Crow that dissipated by the 1970s with declining Cold 
War anxieties. By focusing on race as the central analytic, CRT grew as a response 
during the 1980s to Critical Legal Studies that Bell and others critiqued as being too 
centered on class-based analyses (Delgado & Stefancic, 2012). However, the origin 
of CRT in legal studies belies the important social and scholarly movements that 
heavily influenced CRT’s analyses. As Crenshaw (1988) notes, she and other early 
critical race scholars borrowed from several traditions including cultural national-
ism, postmodernism, and Black feminist thought. These schools of thought also 
drew from various 1960s–1970s social movements for inspiration including the 
Civil Rights Movement, Black and allied (Brown, Yellow, Red) Power Movements, 
Second and Third Wave Feminist Movements, and the Third World Liberation 
Front’s movement for Ethnic Studies.

CRT has since grown into other social science and allied areas starting in the 
1990s including ethnic studies, women’s studies, education, sociology, art history, 
public health, and social work (Delgado & Stefancic, 2012). However, the primary 
residence of critical race scholarship beyond legal studies is currently the field of 
education, which seems to be a natural fit as education continues to be the principle 
CRT topic in legal studies including racial desegregation (Bell, 1980; Singleton, 
2007), school finance reform (Adamson, 2006), educating undocumented youth 
(Lopez, 2005), affirmative action (Bell, 2003), or school choice (Dickerson, 2005).

The rise of CRT in the field of education in the 1990s can be traced to a similar 
critique of Critical Pedagogy that was leveled in the 1970s toward Critical Legal 
Studies, arguing that both marginalized the fundamental significance of race in their 
analyses (Leonardo, 2013). As outlined in Ladson-Billings and Tate’s (1995) foun-
dational article, CRT provides an analytic tool to better focus critical scholarship on 
racial justice and equity in education. Critical race studies is now the dominant 
framework for scholarship among critical education scholars studying race and rac-
ism including research on teacher education and preparation (Juarez & Hayes, 
2014; Leonardo & Boas, 2013; Milner, 2008), college athletes (Donnor, 2005), 
desegregation (Leigh, 2003), inclusion (Zion & Blanchett, 2011), intercultural edu-
cation (Caraballo, 2009), affirmative action (Park & Liu, 2014), undocumented stu-
dents (Allen, 2015; Buenavista, 2018), educators of Color (Blaisdell, 2016; Davila 
& Aviles, 2018), and media on education (Gillborn, 2010).

Over the past two decades, CRT in education studies has also developed into an 
umbrella for a range of analytic branches that both draw from critical race scholar-
ship and highlight the often intersecting and contradictory racial geographies pres-
ent in schooling (Dixson & Rousseau, 2005; Ledesma & Calderón, 2015; Lynn & 
Parker, 2006). These “sister crit” frameworks include LatCrit (Davila & Aviles de 
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Bradley, 2010; Solórzano & Delgado Bernal, 2001; Yosso, 2006), AsianCrit 
(Buenavista, Jayakumar, & Misa-Escalante, 2009; Curammeng, Buenavista, & 
Cariaga, 2017; Iftikar & Museus, in press; Museus & Iftikar, 2014), BlackCrit 
(Dumas & Ross, 2016), TribalCrit (Brayboy, 2005; Haynes Writer, 2008), and criti-
cal whiteness studies (Leonardo, 2009; Hayes & Hartlep, 2013; Matias, 2016). In 
addition, critical race scholarship has intersected with other scholarly traditions 
including feminism and particularly critical race feminism (Childers-McKee & 
Hytten, 2015; Evans-Winters & Esposito, 2010; Sampson, 2016), critical social 
theory (Melamed, 2011; Leonardo, 2013), antiblackness (Dumas, 2016; Parker, 
2017; Sung, 2018), settler colonialism (Snelgrove, Dhamoon, & Corntassel, 2014; 
Tuck & Yang, 2012), and coloniality (de los Ríos & Seltzer, 2017; Hsu, 2015; Patel, 
2014) and dis/ability (Annamma, Connor, & Ferri, 2013).

�Critical Race Methodologies in Education

Methodologically, CRT has also grown from its legal roots as it develops in the field 
of education. While CRT was originally used in legal studies as a framework to 
analyze patterns in court cases and legal precedent, in the field of education focus 
on methodology that highlights experiential knowledge and voice has been key. As 
such, the primary narrative of critical race scholars in education has traditionally 
focused on counter-storytelling or testimonios of students and communities racial-
ized as non-White (Bernal, 2002; Pérez Huber, 2008; Solórzano & Yosso, 2002; 
Yosso, 2006). Solórzano and Yosso (2002) employ counter-stories to reframe the 
study of race and racism by starting with the experiences of those who have been 
minoritized through daily racial microaggressions (Alvarez, 2017; Pérez Huber & 
Solórzano, 2015). Originating from LatCrit, testimonios is another method that 
draws on experiential knowledge as a means to both critique traditional research 
that privilege the scholar’s perspective and validate the personal and collective 
knowledge among minoritized communities (Pérez Huber, 2008), as well as those 
racialized as non-White who are in institutional positions of power (Alemán, 2009; 
Sampson, 2018).

Critical race scholarship in education also employs the study of history and his-
torical cases as a critical method, similar to the revisionist historical study of the 
Brown decision and other legal cases that Bell (1980) and others researched in the 
field of law. As Ladson-Billings and Tate (1995) note, the power of historical story-
telling and historiographical revision is important to properly understanding and 
challenging injustices past, present, and future. One example of this critical race 
history method is the study of the historical context surrounding racially segregated 
schools in Oxnard, California, and the stories of the lived experiences of Mexican 
American youth during the early twentieth century (Garcia, Yosso, & Barajas, 
2012). A second example is the study of the 1968 Bilingual Education Act and its 
origin as a hegemonic interest convergence between the 1960s federal policymakers 
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and Latinx activists, formatively shaping the contradictions that bilingual education 
still struggles with today (Sung, 2017).

Another methodological tool employed by critical race educational scholars is 
the interrogation and reframing of curriculum and pedagogies across different sub-
ject areas in teacher education. For example, Critical Race English Education 
(CREE) focuses on challenging antiblackness and White supremacy in English and 
Language Arts (ELA) classrooms through studying the value of Black literacies as 
part of reimagining classrooms as sites for healing and racial justice (Baker-Bell, 
Butler, & Johnson, 2017; Johnson, Jackson, Stovall, & Baszile, 2017). Other exam-
ples of CRT methods being employed in the study of subject matter areas include 
everything from bilingual education (Flores & Rosa, 2015; Rosa & Flores, 2017) 
and Teachers of English to Speakers of Other Languages (TESOL) education 
(Crump, 2014; Liggett, 2014) to math education (Larnell, Bullock, & Jett, 2016; 
Terry, 2011).

In addition, critical race scholarship has recently expanded from more qualita-
tive, interpretive methods as central to critical race praxis (Stovall, 2016) toward 
reimagining how to include quantitative methodology, which was typically cri-
tiqued as privileging a seemingly objective, essentialistic analysis. The recent evo-
lution of QuantCrit challenges the notion that the “numbers can speak for 
themselves” and encourages researchers to question the assumptions that result 
from the analysis of big data (Garcia, Lopez, & Velez, 2018; Gillborn, Warmington, 
& Demack, 2018). QuantCrit builds on the work of other critical race scholarship 
including TribalCrit’s work in Indigenous Statistics that challenges the absence of 
indigenous populations in aggregate data (Brayboy, Fann, Castagno, & Solyom, 
2012; Walter & Andersen, 2013) as well as Critical Race Spatial Analysis that uses 
geographic information system (GIS) mapping tools to represent race and how 
racialized oppression is manifested geographically (Solórzano & Velez, 2016; 
Morrison, Annamma, & Jackson, 2017).

�Conclusion

While not nearly long enough to comprehensively cover the explosive growth of 
critical race scholarship in the field of education, this chapter provides an introduc-
tory survey of CRT’s central terms and tenets, history of CRT prior to and within 
education studies, and the range of critical race methods currently employed in 
educational research. The goal of this chapter is for social justice and equity-minded 
educational researchers to find inspiration in critical race scholarship as a theoreti-
cally and methodologically valuable way of doing research. If so, we hope you will 
explore CRT further through the selected referenced readings that follow, and con-
tribute to CRT’s continued development in the field of education as a means of both 
illuminating and challenging dominant race narratives and racist structures.
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�Suggested Readings

Richard Delgado, R., & Stefancic, J. (2012). Critical race theory: An introduction. 
New York, NY: New York University Press.

Popular Critical Race Theory primer is concisely written with lots of clear exam-
ples. Book is intended to be a first introduction in legal studies, but easily readable 
and adaptable for the field of education.

Lynn, M., & Dixson, A. (2013). Handbook of critical race theory in education. 
New York, NY: Routledge.

Edited collection of essays from foundational Critical Race Theory scholars in the 
field of education. Book will provide reader a strong understanding of CRT’s influ-
ence in educational research on race and racism.

Crenshaw, K., Gotanda, N., Peller, G., & Thomas, K. (1996). Critical race theory: 
The key writings that formed the movement. New York, NY: The New Press.

Edited collection of early Critical Race Theory foundational articles and essays 
from the field of legal studies. Book will provide reader a strong understanding of 
CRT’s historical trajectory.

References

Adamson, B. L. (2006). The H’aint in the (school) house: The interest convergence paradigm in 
state legislatures and school finance reform. California Western Law Review, 43(1), 173–202.

Alemán Jr., E. (2009). LatCrit educational leadership and advocacy: Struggling over whiteness as 
property in Texas school finance. Equity & Excellence in Education, 42(2), 183–201. https://
doi.org/10.1080/10665680902744246

Allen, A. (2015). Leveraging the cultural wealth in family and friend networks: An examina-
tion of undocumented Latino college students’ support systems and academic achievement. 
In D. Mitchell, E. Daniele, K. Soria, & J. Gipson (Eds.), Student involvement and academic 
outcomes: Implications for diverse college student populations (pp. 219–236). New York, NY: 
Peter Lang.

Alvarez, A. (2017). “Seeing their eyes in the rearview mirror”: Identifying and responding to stu-
dents’ challenging experiences. Equity & Excellence in Education, 50(1), 53–67. https://doi.
org/10.1080/10665684.2016.1250686

Annamma, S.  A., Connor, D., & Ferri, B. (2013). Dis/ability critical race studies (DisCrit): 
Theorizing at the intersections of race and dis/ability. Race Ethnicity and Education, 16(1), 
1–31. https://doi.org/10.1080/13613324.2012.730511

Baker-Bell, A., Butler, T., & Johnson, L. (2017). The pain and the wounds: A call for critical race 
English education in the wake of racial violence. English Education, 49(2), 116–129.

Banks, J. A. (1995). The historical reconstruction of knowledge about race: Implications for trans-
formative teaching. Educational Researcher, 24(2), 15–25. https://doi.org/10.2307/1176421

Bell, D. A. (1980). Brown v. Board of Education and the interest-convergence dilemma. Harvard 
Law Review, 93, 518–533. https://doi.org/10.2307/1340546

Bell, D. (1992). Race realism. Connecticut Law Review, 24(2), 363–379.

4  Framing Critical Race Theory and Methodologies

https://doi.org/10.1080/10665680902744246
https://doi.org/10.1080/10665680902744246
https://doi.org/10.1080/10665684.2016.1250686
https://doi.org/10.1080/10665684.2016.1250686
https://doi.org/10.1080/13613324.2012.730511
https://doi.org/10.2307/1176421
https://doi.org/10.2307/1340546


54

Bell, D. A. (2003). Diversity’s distractions. Columbia Law Review, 103, 1622–1633. https://doi.
org/10.2307/3593396

Bernal, D. D. (2002). Critical race theory, Latino critical theory, and critical raced-gendered epis-
temologies: Recognizing students of color as holders and creators of knowledge. Qualitative 
Inquiry, 8(1), 105–126. https://doi.org/10.1177/107780040200800107

Blaisdell, B. (2016). Exorcising the racism phantasm: Racial realism in educational research. The 
Urban Review, 48(2), 285–310. https://doi.org/10.1007/s11256-016-0354-0

Brayboy, B. (2005). Toward a tribal critical race theory in education. The Urban Review, 37(5), 
425–446. https://doi.org/10.1007/s11256-005-0018-y

Brayboy, B., Fann, A.  J., Castagno, A.  E., & Solyom, J.  A. (2012). Postsecondary education 
for American Indian and Alaska natives: Higher education for nation building and self-
determination: ASHE higher education report 37:5. San Francisco, CA: Jossey-Bass.

Buenavista, T. L. (2018). Model (undocumented) minorities and “illegal” immigrants: Centering 
Asian Americans and U.S. carcerality in undocumented student discourse. Race Ethnicity and 
Education, 21(1), 78–91. https://doi.org/10.1080/13613324.2016.1248823

Buenavista, T.  L., Jayakumar, U.  M., & Misa-Escalante, K. (2009). Contextualizing Asian 
American education through Critical Race Theory: An example of U.S. Pilipino college stu-
dent experiences. In S. D. Museus (Ed.), Conducting research on Asian Americans in higher 
education. New Directions for Institutional Research (Vol. 142, pp. 69–81). San Francisco, 
CA: Jossey-Bass. https://doi.org/10.1002/ir.297

Caraballo, L. (2009). Interest convergence in intergroup education and beyond: Rethinking agen-
das in multicultural education. International Journal of Multicultural Education, 11(1), 1–15.

Childers-McKee, C. D., & Hytten, K. (2015). Critical race feminism and the complex challenges of 
educational reform. Urban Review, 47(3), 393–412. https://doi.org/10.1007/s11256-015-0323-z

Crenshaw, K. W. (1988). Race, reform, and retrenchment: Transformation and legitimation in anti-
discrimination law. Harvard Law Review, 101(7), 1331–1387. https://doi.org/10.2307/1341398

Crump, A. (2014). Langcrit: Critical language and race theory. Critical Inquiry in Language 
Studies, 11(3), 207–224. https://doi.org/10.1080/15427587.2014.936243

Curammeng, E. R., Buenavista, T. L., & Cariaga, S. (2017). Asian American critical race theory: 
Origins, directions, and praxis. Center for Critical Race Studies at UCLA Research Briefs. Retrieved 
from http://issuu.com/almaiflores/docs/ec_tlb_sc_asianam_crt?e=25160478/49582421.

Davila, E., & Aviles, A. (2018). Afro-Puerto Rican primas: Identity, pedagogy, and solidarity. In 
S. A. Shelton, J. E. Flynn, & T.  J. Grosland (Eds.), Feminism and intersectionality in aca-
demia: Women’s narratives and experiences in higher education (pp. 117–130). New York, 
NY: Springer International Publishing.

Davila, E., & Aviles de Bradley, A. (2010). Examining education for Latinas/os in Chicago: A 
CRT/LatCrit approach. Educational Foundations, 24(1–2), 39–58.

de los Ríos, C. V., & Seltzer, K. (2017). Translanguaging, coloniality, and English classrooms: An 
exploration of two bicoastal urban classrooms. Research in the Teaching of English, 52(1), 55–76.

Delgado, R., & Stefancic, J.  (2012). Critical race theory: An introduction. New  York, NY: 
New York University Press.

Dickerson, A. M. (2005). Caught in the trap: Pricing racial housing preferences. Michigan Law 
Review, 103, 1273–1291.

Dixson, A.  D., & Rousseau, C.  K. (2005). And we are still not saved: Critical race the-
ory in education ten years later. Race Ethnicity and Education, 8(1), 7–27. https://doi.
org/10.1080/1361332052000340971

Donnor, J. K. (2005). Towards an interest-convergence in the education of African-American foot-
ball student athletes in major college sports. Race Ethnicity and Education, 8(1), 45–67. https://
doi.org/10.1080/1361332052000340999

Dumas, M. (2016). Against the dark: Antiblackness in education policy and discourse. Theory into 
Practice, 55(1), 11–19. https://doi.org/10.1080/00405841.2016.1116852

Dumas, M. J., & Ross, K. M. (2016). “Be real black for me” imagining BlackCrit in education. 
Urban Education, 51(4), 415–442. https://doi.org/10.1177/0042085916628611

K. K. Sung and N. Coleman

https://doi.org/10.2307/3593396
https://doi.org/10.2307/3593396
https://doi.org/10.1177/107780040200800107
https://doi.org/10.1007/s11256-016-0354-0
https://doi.org/10.1007/s11256-005-0018-y
https://doi.org/10.1080/13613324.2016.1248823
https://doi.org/10.1002/ir.297
https://doi.org/10.1007/s11256-015-0323-z
https://doi.org/10.2307/1341398
https://doi.org/10.1080/15427587.2014.936243
http://issuu.com/almaiflores/docs/ec_tlb_sc_asianam_crt?e=25160478/49582421
https://doi.org/10.1080/1361332052000340971
https://doi.org/10.1080/1361332052000340971
https://doi.org/10.1080/1361332052000340999
https://doi.org/10.1080/1361332052000340999
https://doi.org/10.1080/00405841.2016.1116852
https://doi.org/10.1177/0042085916628611


55

Evans-Winters, V. E., & Esposito, J. (2010). Other people’s daughters: Critical race feminism and 
Black girls’ education. Journal of Educational Foundations, 24(1–2), 11–24.

Fasching-Varner, K. J., Mitchell, R. W., Martin, L. L., & Bennett-Haron, K. P. (2014). Beyond 
school-to-prison pipeline and toward an educational and penal realism. Equity & Excellence in 
Education, 47(4), 410–429. https://doi.org/10.1080/10665684.2014.959285

Flores, N., & Rosa, J.  (2015). Undoing appropriateness: Raciolinguistic ideologies and lan-
guage diversity in education. Harvard Educational Review, 85(2), 149–171. https://doi.
org/10.17763/0017-8055.85.2.149

Garcia, D. G., Yosso, T.  J., & Barajas, F. P. (2012). “A few of the brightest, cleanest Mexican 
children”: School segregation as a form of mundane racism in Oxnard, California, 1900–1940. 
Harvard Educational Review, 82(1), 1–25.

Garcia, N.  M., Lopez, N., & Velez, V.  N. (2018). QuantCrit: Rectifying quantitative methods 
through critical race theory. Race, Ethnicity and Education, 21(2), 149–157. https://doi.org/ 
10.1080/13613324.2017.1377675

Gillborn, D. (2010). The white working class, racism and respectability: Victims, degenerates 
and interest-convergence. British Journal of Educational Studies, 58(1), 3–25. https://doi.
org/10.1080/00071000903516361

Gillborn, D., Warmington, P., & Demack, S. (2018). QuantCrit: Education, policy, ‘Big Data’ and 
principles for a critical race theory of statistics. Race Ethnicity and Education, 21(2), 158–179. 
https://doi.org/10.1080/13613324.2017.1377417

Harris, C. I. (1993). Whiteness as property. Harvard Law Review, 106(8), 1707.
Hayes, C., & Hartlep, N. D. (2013). Unhooking from whiteness: The key to dismantling racism in 

the United States. In Rotterdam. Dordrecht: Sense Publishers.
Haynes Writer, J. (2008). Unmasking, exposing, and confronting: Critical race theory, tribal criti-

cal race theory and multicultural education. International Journal of Multicultural Education, 
10(2), 1–15.

Hsu, F. (2015). The coloniality of neoliberal English: The enduring structures of American colo-
nial English instruction in the Philippines and Puerto Rico. L2 Journal, 7(3), 123–145.

Iftikar, J. S., & Museus, S. D. (in press). On the utility of Asian critical (AsianCrit) theory in the 
field of education. International Journal of Qualitative Studies in Education. https://doi.org/1
0.1080/09518398.2018.1522008

Johnson, L. L., Jackson, J., Stovall, D. O., & Baszile, D. T. (2017). “Loving blackness to death”: 
(Re) imagining ELA classrooms in a time of racial chaos. English Journal, 106(4), 60–66.

Juarez, B. G., & Hayes, C. (2014). On being named a Black supremacist and a race traitor: The 
problem of white racial domination and domestic terrorism in U.S. teacher education. The 
Urban Review, 47(2), 317–340. https://doi.org/10.1007/s11256-014-0294-5

Ladson-Billings, G. (1998). Just what is critical race theory and what’s it doing in a nice field like 
education? International Journal of Qualitative Studies in Education, 11(1), 7–24. https://doi.
org/10.1080/095183998236863

Ladson-Billings, G., & Tate, W. (1995). Toward a critical race theory of education. Teachers 
College Record, 97(1), 47–68.

Larnell, G. V., Bullock, E. C., & Jett, C. C. (2016). Rethinking teaching and learning mathematics 
for social justice from a critical race perspective. Journal of Education, 96(1), 19–29. https://
doi.org/10.1177/002205741619600104

Ledesma, M.  C., & Calderón, D. (2015). Critical race theory in education: A review of 
past literature and a look to the future. Qualitative Inquiry, 21(3), 206–222. https://doi.
org/10.1177/1077800414557825

Leigh, P. R. (2003). Interest convergence and desegregation in the Ohio Valley. The Journal of 
Negro Education, 72(3), 269–296. https://doi.org/10.2307/3211248

Leonardo, Z. (2009). Race, whiteness, and education. New York, NY: Routledge.
Leonardo, Z. (2013). Race frameworks: A multidimensional theory of racism and education. 

New York, NY: Teachers College Press.

4  Framing Critical Race Theory and Methodologies

https://doi.org/10.1080/10665684.2014.959285
https://doi.org/10.17763/0017-8055.85.2.149
https://doi.org/10.17763/0017-8055.85.2.149
https://doi.org/10.1080/13613324.2017.1377675
https://doi.org/10.1080/13613324.2017.1377675
https://doi.org/10.1080/00071000903516361
https://doi.org/10.1080/00071000903516361
https://doi.org/10.1080/13613324.2017.1377417
https://doi.org/10.1080/09518398.2018.1522008
https://doi.org/10.1080/09518398.2018.1522008
https://doi.org/10.1007/s11256-014-0294-5
https://doi.org/10.1080/095183998236863
https://doi.org/10.1080/095183998236863
https://doi.org/10.1177/002205741619600104
https://doi.org/10.1177/002205741619600104
https://doi.org/10.1177/1077800414557825
https://doi.org/10.1177/1077800414557825
https://doi.org/10.2307/3211248


56

Leonardo, Z., & Boas, E. (2013). Other kids’ teachers: What children of color learn from white 
women and what this says about race, whiteness, and gender. In M. Lynn & A. Dixson (Eds.), 
The handbook of critical race theory in education (pp. 313–324). New York, NY: Routledge 
Press.

Liggett, T. (2014). The mapping of a framework: Critical race theory and TESOL. Urban 
Review: Issues and Ideas in Public Education, 46(1), 112–124. https://doi.org/10.1007/
s11256-013-0254-5

Lopez, M. P. (2005). Reflections on educating Latino and Latina undocumented children: Beyond 
Plyler v. Doe. Seton Hall Law Review, 35, 1373–1405.

Lynn, M., & Parker, L. (2006). Critical race studies in education: Examining a decade of research 
on US schools. The Urban Review, 38(4), 257–290. https://doi.org/10.1007/s11256-006-0035-5

Matias, C. E. (2016). Feeling white: Whiteness, emotionality, and education. Rotterdam: Sense 
Publishers. https://doi.org/10.1007/978-94-6300-450-3

Matsuda, M.  J., Lawrence, C. R., Delgado, R., & Crenshaw, K. W. (Eds.). (1993). Words that 
wound: Critical race theory, assaultive speech, and the first amendment. Boulder, CO: 
Westview Press.

Melamed, J. (2011). Represent and destroy: Rationalizing violence in the new racial capitalism. 
Minneapolis, MN: Minnesota University Press.

Milner, H. R. (2008). Critical race theory and interest convergence as analytic tools in teacher 
education policies and practices. Journal of Teacher Education, 59(4), 332–346. https://doi.
org/10.1177/0022487108321884

Morrison, D., Annamma, S. A., & Jackson, D. D. (2017). Critical race spatial analysis: Mapping 
to understand and address educational inequity. Sterling, VA: Stylus Publishing.

Museus, S. D., & Iftikar, J. (2014). Asian critical theory (AsianCrit). In M. Y. Danico (Ed.), Asian 
American society: An encyclopedia (pp. 95–98). Thousand Oaks, CA: Sage Publications and 
Association for Asian American Studies. https://doi.org/10.4135/9781452281889

Omi, M., & Winant, H. (2015). Racial formation in the United States. New York, NY: Routledge.
Park, J. J., & Liu, A. (2014). Interest convergence or divergence?: A critical race analysis of Asian 

Americans, meritocracy, and critical mass in the affirmative action debate. The Journal of 
Higher Education, 85(1), 36–64. https://doi.org/10.1080/00221546.2014.11777318

Parker, L. (2017). Schools and the no-prison phenomenon: Antiblackness and secondary policing 
in the Black Lives Matter era. Journal of Educational Controversy, 12(1), 1–24.

Patel, L. (2014). Countering coloniality in educational research: From ownership to answerability. 
Educational Studies, 50(4), 357–377. https://doi.org/10.1080/00131946.2014.924942

Pérez Huber, L. (2008). Building critical race methodologies in educational research: A research 
note on critical race testimonio. FIU Law Review, 4(1), 159–173.

Pérez Huber, L., & Solórzano, D. (2015). Racial microaggressions as a tool for critical race research. 
Race, Ethnicity, and Education, 18(3), 297–320. https://doi.org/10.1080/13613324.2014.994173

Rosa, J., & Flores, N. (2017). Unsettling race and language: Toward a raciolinguistic perspective. 
Language in Society, 46(5), 621–647.

Sampson, C. (2018). (Im)Possibilities of Latinx school board members’ educational leadership toward 
equity. Educational Administration Quarterly. https://doi.org/10.1177/0013161X18799482

Sampson, C. R. (2016). So it “became white activists fighting for integration?” Community orga-
nizations, intersectional identities, and education reform. Urban Review, 49(1), 72–95. https://
doi.org/10.1007/s11256-016-0382-9

Singleton, D. (2007). Interest convergence and the education of African-American boys in 
Cincinnati: Motivating suburban whites to embrace interdistrict education reform. Northern 
Kentucky Law Review, 34, 663–697. https://doi.org/10.1017/S0047404517000562

Snelgrove, C., Dhamoon, R., & Corntassel, J. (2014). Unsettling settler colonialism: The discourse 
and politics of settlers, and solidarity with Indigenous nations. Decolonization: Indigeneity, 
Education & Society, 3(2), 1–32.

Solórzano, D. G. (1997). Images and words that wound: Critical race theory, racial stereotyping, 
and teacher education. Teacher Education Quarterly, 24(3), 5–19.

K. K. Sung and N. Coleman

https://doi.org/10.1007/s11256-013-0254-5
https://doi.org/10.1007/s11256-013-0254-5
https://doi.org/10.1007/s11256-006-0035-5
https://doi.org/10.1007/978-94-6300-450-3
https://doi.org/10.1177/0022487108321884
https://doi.org/10.1177/0022487108321884
https://doi.org/10.4135/9781452281889
https://doi.org/10.1080/00221546.2014.11777318
https://doi.org/10.1080/00131946.2014.924942
https://doi.org/10.1080/13613324.2014.994173
https://doi.org/10.1177/0013161X18799482
https://doi.org/10.1007/s11256-016-0382-9
https://doi.org/10.1007/s11256-016-0382-9
https://doi.org/10.1017/S0047404517000562


57

Solórzano, D., Allen, W. R., & Carroll, G. (2002). Keeping race in place: Racial microaggres-
sions and campus racial climate at the University of California, Berkeley. Chicano/Latino Law 
Review, 23, 15–112.

Solórzano, D. G., & Delgado Bernal, D. (2001). Examining transformational resistance through a 
critical race and LatCrit theory framework: Chicana and Chicano students in an urban context. 
Urban Education, 36(3), 308–342. https://doi.org/10.1177/0042085901363002

Solórzano, D. G., & Velez, V. N. (2016). Using critical race spatial analysis to examine the Du 
Boisian color-line along the Alameda Corridor in Southern California. Whittier Law Review, 
37, 423–438.

Solórzano, D. G., & Yosso, T.  J. (2002). Critical race methodology: Counter-storytelling as an 
analytical framework for education research. Qualitative Inquiry, 8(1), 23–44. https://doi.
org/10.1177/107780040200800103

Stovall, D. O. (2016). Born out of struggle: Critical race theory, school creation, and the politics 
of interruption. Albany, NY: SUNY Press.

Sung, K. (2017). “Accentuate the positive; eliminate the negative”: Hegemonic interest conver-
gence, racialization of Latino poverty, and the 1968 Bilingual Education Act. Peabody Journal 
of Education, 92(3), 302–321. https://doi.org/10.1080/0161956X.2017.1324657

Sung, K. (2018). Raciolinguistic ideology of antiblackness: Bilingual education, tracking, and 
the multiracial imaginary in urban schools. International Journal of Qualitative Studies in 
Education, 31(8), 667–683. https://doi.org/10.1080/09518398.2018.1479047

Terry, C.  L. (2011). Mathematical counterstory and African American male students: Urban 
mathematics education from a critical race theory perspective. Journal of Urban Mathematics 
Education, 4(1), 23–49.

Tuck, E., & Yang, K. W. (2012). Decolonization is not a metaphor. Decolonization: Indigeneity, 
Education & Society, 1(1), 1–40.

Walter, M., & Andersen, C. (2013). Indigenous statistics: A quantitative research methodology. 
New York, NY: Routledge.

Yosso, T. J. (2005). Whose culture has capital? A critical race theory discussion of community 
cultural wealth. Race Ethnicity and Education, 8(1), 69–91.

Yosso, T. (2006). Critical race counterstories along the Chicana/Chicano educational pipeline. 
New York, NY: Routledge.

Zion, S. D., & Blanchett, W. J. (2011). [Re]conceptualizing inclusion: Can critical race theory and 
interest convergence be utilized to achieve inclusion and equity for African American students? 
Teachers College Record, 113(10), 2186–2205.

4  Framing Critical Race Theory and Methodologies

https://doi.org/10.1177/0042085901363002
https://doi.org/10.1177/107780040200800103
https://doi.org/10.1177/107780040200800103
https://doi.org/10.1080/0161956X.2017.1324657
https://doi.org/10.1080/09518398.2018.1479047

	Chapter 4: Framing Critical Race Theory and Methodologies
	What is Critical Race Theory?
	Race as Normalized
	Critique of Liberalism
	Interest Convergence
	Storytelling and Experiential Knowledge
	Intersectionality
	Commitment to Social Justice
	Interdisciplinary Approaches

	Critical Race Theory’s History and Trajectory
	Critical Race Methodologies in Education
	Conclusion
	Suggested Readings
	References




